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“  . . . the violent process of teaching is alienating because the eyes of the student are directed outwards, away from himself and his direct relationships into the future where the real things are supposed to happen to him . . . .  It is not surprising many students are bored and tired during class . . . .   

Henri Nouwen Creative Ministry
. . . I am deeply convinced that the Christian leader of the future is called to be completely irrelevant.” 
Henri Nouwen In the Name of Jesus
Personal Journey

A. Alternate Model for Christian Education and Spiritual Formation

1.
Our educational model: teaching course content and developing professional skills.  

2.
Result: to relegate training in spiritual formation to non-curricular/personal (experiential elements of spirituality on the periphery of Christian education). 

3.
Alternative: Training or Apprentice Model of the Classroom re: Spirituality


Take seriously the fact that all instruction and skill development in the university and seminary are a good in themselves but also a means to the goal of loving God and neighbor, of advancing true growth in our identity in Christ (nat. disciplines as means and end, not final end). 


The class structure at its best is a form of training in love and righteousness - a kind of spiritual discipline in itself, such that all our class lectures, discussions and assignments should move beyond mere talk about spirituality to helping intentionalize the process, at least to some degree.  This is the apex of integration.  It does not minimize the importance of knowledge, professional skills and theoretical integration but rather sets them in their proper Kingdom context


Two general ways in which the spiritual disciplines can be employed in coursework to make more room for the Spirit:  

(1)  as methodological means to enable Kingdom focus

(2)  as teleological means to intentionalize spiritual significance of content. 
B. Argument for Apprentice Model: Christian Hierarchy of Ends Shapes all Ends 
1.
Biola’s Mission Statement and Training Dimension



"equipping men and women in mind and character to impact the world for the Lord Jesus Christ." 



"We further aspire to mentor and serve our students in a manner that nurtures Christian minds and Character." 

2.
Love of God and Identity in Christ: Final End that Shapes All Other Ends


Scripture

“But the goal of our instruction is love from a pure heart and a good conscience and a sincere faith.” (I Tim. 1:3-5)

"But have nothing to do with worldly fables fit only for old women. On the other hand, discipline yourself for the purpose of godliness." (Tim. 4:7)    

 “And we proclaim Him, admonishing every man and teaching every man with all wisdom, that we may present every man complete in Christ. And for this purpose also I labor, striving according to His power, which mightily works within me.” (Col. 1:28-29)

“Teacher, which is the great commandment in the Law?” And He said to him, “‘YOU SHALL LOVE THE LORD your God with all your heart, and with all your soul, and WITH ALL YOUR MIND.’  “This is the great and foremost commandment. “The second is like it, ‘YOU SHALL LOVE YOUR NEIGHBOR AS YOURSELF.’ “On these two commandments depend the whole Law and the Prophets.”  (Matt. 22:36-40)


Means – Ends Reasoning

Subservient End:  something pursued only for the sake of another (means). [money(?),foreign 

language skills, principles of accounting, homiletic skills, mathematics (?) etc.]

Subordinate End:  something pursued for its own sake (an end in itself) and also for the sake of 

(means to ) another end. [content courses such as history, economics, psychology, 
biology, theology, mathematics, philosophy etc.]

Ultimate End:  something pursued for its own  sake and never for the sake of (as a means to) 
another thing (Love of God and neighbor, grown into the image of Christ, Glory of 
God, fostering our identity in Christ etc.].  

Argument: Most of what we do in our courses are subordinate ends, things good to be learned or mastered in themselves but also as a means to something else.  That is, the content or skills that are passed on only find their proper use and meaning within a hierarchy of ends, leading to the love of God and neighbor.  This is an entailment of believing that there is an overarching purpose to life.  In that case, all the skills and content instruction of the classroom are means and ends to serving the final end of love and our identity in Christ.  Thus, all of education (as a means) is, in part, a training in love, a training in spirituality.
3.
Argument from Personal Experience in Education (came first)



The Educational Temptation towards Idolatry 




(autonomy & false identity)


The Proclivity of Academics to Be Master Over Faith (in practice)


Illustration: British de-occupation of India and Prime Minister Nehru 



The Subtle Deceit of Excellence (must be subservient to faith and piety)


The Penchant to Violate as We Were Violated

In Creative Ministry, Henri Nouwen warns us that education, particularly theological and Christian education, is often a "violent process."  My education was just that.  Despite many of its wonders, it surreptitiously and ever so slowly distanced me from my self, God, and others.  The language of education drowned out the language of prayer, for the latter was not a necessary tool in my becoming proficient in the academy.   Consequently, I have over and over again spiritually violated students in my classes.  It was unavoidable.  I increased their knowledge while simultaneously assisting their spirits to wither and lag behind in knowing how to pray, how to wait, how to be silent, how to love, and how to listen to God.  The medium is the message. 

C. Intentionalizing Faith and Training in Love in the University

1.
Envisioning Each Course as a Spiritual Discipline

Since all we do in class is an end yet also a means to love, the class structure and curriculum is a kind of spiritual discipline in itself, a training in love. Consequently, spirituality should no longer be primarily designated a co-curricular, or merely personal matter, in the Christian university.  This split between the curricular and co-curricular perhaps explains why in practice we and our students can be tempted to divorce soul work from the bustle of course work, lectures, and assignments. Vision:  Intentionalize spirituality in classroom for training of Monastic Mathematicians, Biologists, Psychologists, Philosophers to impact culture.

2.
The Spiritual Disciplines in the Curriculum: (a) As Methodological Means

Employ the classical spiritual disciplines (prayer, fasting, meditation on the Word, awe/silence before God etc.) as methodological means to aid us all in being able 


To stay rightly focused on the course content or training of each class. 


To encourage motive and manner in student’s academic proficiency.  


To help prepare and focus the heart during class and assignments 


To do " Biology in Christ," " Mathematics in Christ," " Art in Christ” (particularly relevant to those academic disciplines which are seen by students as more a means or a skill to some other end [e.g., the study of languages, Accounting, the development of music or art skills, counseling skills, homiletics]). Illus: Rosemead Students: Courses & Prac. 

3.
The Spiritual Disciplines in the Curriculum: (b) As Teleological Means 

The spiritual disciplines may be employed as teleological means to bringing out the spiritual significance and application of the course content, a content so integrative (in potential) that often screams for some experiential project of prayer, devotion, soul work or service to transform it to its Kingdom end. 


Before proceeding, I do not want to be misunderstood as saying that course work and curriculum can do all the work of spiritual formation.  That would be ridiculous.  Clearly the classroom is an abstracted artifact of human experience which cannot include the full range of toils, joys, life experiences and service which are parts of the whole process of growth.  Nevertheless, and I cannot stress this enough, I have discovered over  the past five years that assignments in prayer and the spiritual disciplines bring persons into contact with their internal lives before God at a level of subjectivity, honesty and reality that mere lecture, discussion or theoretical assignment typically do not. The issue is not whether the class can do all the work, but whether we can creatively and intentionally design it to do more training in righteousness than we have up to now.   Because most of us were not trained in our disciplines this way, we have little experience or evidence of the qualitative difference between assignments which are content or reflection oriented only versus those that are reporting from explicit soul work before God. These experiential elements need not take long, but they can become intentional spaces and places as reminders to our soul of the whole point of what we are doing.


New frontier for me: classroom experience itself. I have noticed that the actual practice of sustained prayer and soul exploration before God in class raises the level of honesty, sincerity and intent unlike other forms of interaction.  
D. Concerns Over this Spiritual Apprentice Model of the University

1. Intrusiveness Concern:  Such experiential assignments seem to be an invasion into student 
privacy and are unwarrantedly intrusive.  How can I require them to do such assignments?

2. Therapeutic Concern:  It does not seem that the professor has time to individually tailor 

these soul projects for each student's benefit and safety.  Is it not possible that such intensive soul work and exploration may bring up psychological material which neither the professor nor the course is capable of dealing with?

3. Competency Concern: Do the relevant faculty have the background and training to assign and monitor these type of assignments.

4. Legalistic Concern: Is the requiring of students to do spiritual disciplines inimical to freedom and spontaneous growth?  Doesn’t this typically lead to a kind of legalism and doing spirituality by rote?

5. Evaluative Concern:  Is it possible or appropriate to evaluate soul work with the spiritual disciplines in order to assign a grade?   What would be a legitimate way to measure or quantify the quality of their work? 

6. Size Concern:  How can I reasonably or helpfully assign such experiential projects when my classes are so large and I do not have the time to read hundreds of assignments each semester? 

7. Time Concern:  How can I add experiential projects to the course load when I already lack sufficient time in class and assignments outside of class to cover the required material as it is?  

8. Appropriateness Concern: The church, and not the university, is the place for this intentional training in righteousness.  In particular, the curricular dimension of the university is primarily for teaching course content and developing professional skills, though in an integrative manner.   

E. Concluding Remarks


Soul Projects & Phenomenological Reports:  Students are often quite apprehensive yet intrigued to engage in these experiential soul projects (hunger). 


Students appreciate space in the curriculum for guided, informed soul work.


Apprentice Model of grading, feedback and evaluation (minimal spiritual direction): 

(1)  theoretical knowledge component in any skill can be evaluated (as reflected in phenomenological reports). 

(2)  proficiency component in any skill can be evaluated (time spent, energy, developmental context) 


Approximation process depending upon size and nature of class. Begin by experimenting with upper division courses. 


Need to reassess the purpose (means and ends) of our courses. 


We can no longer assume (should we ever have) that the practice  of the spiritual disciplines and spiritual development will be intentionalized outside of coursework, particularly when the course workload is already so burdensome to the student's time and energy.  The classroom, curriculum and assignments are the medium and message to our students of what faculty believe is important.   We may say that the goal of our instruction is love of God and neighbor, but if it is just talk- whereas the actual goal is content instruction, knowledge and development of professional skills only- then the latter is what will be "caught" by our students.  


Perhaps the greatest obstruction to experimenting with this training model is getting past our own personal histories -- what we are used to, comfortable with, and uncomfortable about.  Few faculty have even been introduced to this type of spiritual training in their academic careers.  No one is adequate to the task.  But all can ponder with the Spirit whether they should, and could, do more in the curriculum to train students for righteousness' sake.
Appendix

Sample Experiential Soul Projects 

Theology I Final Project

Experiential Component (at one sitting, do the following): 


1. Spend one half hour in prayer and counsel with your soul on the following:  "What has been the impact of the past semester on my soul?"


2. Spend one half hour in prayer and counsel with your soul on the following: "What was my relationship with (or approach to) taking exams, fellow students and professors this semester and its overall impact on my soul?"


3. Write a one-two page phenomenological report on the time, sharing only what you feel comfortable with.  Coe alone will read this. Please indicate the time spent.
Perspectives on Human Nature: 

Neurosis and Human Growth Experiential Project

Rosemead and Talbot 1999

1.  Investigate in prayer with the Lord and in counsel with your soul regarding the degree and nature of the following:  (20 minutes): 


a. Whether and how you sought early safety (to avoid pain) through constructing a false 

identity (a la Horney) by aligning yourself pathologically around the three drives of 

toward, against and away from others.  


b. Whether and how you participated in what Horney calls the “comprehensive neurotic 

solution” to not only avoiding pain but developing a semblance of self-fulfillment on 

the basis of the false self.   

2.  Ask God and your soul the degree to which your Christian life, your pursuit of the ministry and being a professional and your trek through seminary and graduate school relates to what Horney calls the False Idealized Self and its search for glory. (20 minutes).

3.  Practice Lectio Divina in the presence of God and your soul regarding the theme of “Belonging to God” (Romans 14:7-8 “For not one of us lives for himself, and not one dies for himself; for if we live, we live for the Lord, or if we die, we die for the Lord; Therefore whether we live or die, we are the Lord’s.”) . 20 minutes

4..  Write a one page phenomenological report on the experience.  Dr. Saucy or I alone will read these.  Share only what you feel comfortable with. Indicate time spent. 

Thomistic Structures of Emotions

(Aristotle and Ethics Project) 

Project

A. Spend half an hour in prayer, asking God how the Thomistic view of emotions in (I)  below have been habituated in your life.  Be open to what is good in your character, to what may need confession concerning characterlogical sins, and to how the meaning of the Cross is relevant to the development of your emotional life.

B. Spend half an hour in prayer, asking God how the Thomistic view of emotions in (II)  below have been habituated in your life.  Be open to what is good in your character, to what may need confession concerning characterlogical sins, and to how the meaning of the Cross is relevant to the development of your emotional life.  

C. Write an half page phenomenological paper on the experience.

I. Emotions (Affective-meaning structures ) which have as part of their object pleasure and pain
     a. Regarding the good


1. Love: affective approval of a good (apparent)


2. Desire: affective movement towards a good (apparent)


3. Joy: affective satisfaction in achieving a good (apparent)

     b. Regarding Evil


1. Hate: affective disapproval of an evil (apparent)


2. Aversion: affective movement away from an evil (apparent)


3. Sorrow (grief): affective pleasure in the attainment of an evil (apparent)

II.  Emotions (Affective-meaning structures) of the spirited nature or the power whereby one may feel 


and react affectively to the impact of perceived hardships (threats to one's well being or 
another)

     a. Regarding the good


1. Hope: feeling that an absent good may be attained in spite of difficulty


2. Despair: feeling that the difficulties associated with attaining a good can't be over come.

     b. Regarding evil


1. Daring: feeling that an absent evil may be overcome in spite of difficulty


2. Fear: feeling that the difficulty of avoiding a present or absent evil is too great to be 


overcome

     c.  Anger: one is impelled to the good of overcoming some difficulty and one reacts affectively to the

                  evil which is the possession of some harmful object, or the non-attainment of some difficult

                  good.


Thus, Courage or Fortitude (Perseverance) is the virtue whereby one embraces a difficulty 

(evil) for the sake of a good. 







